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Improving of talents cultivating is the crucial task of current and future 
development of higher education in China, which belongs to the scope of the national 
development strategy, and also the demand of higher education has entered the era of 
mass development. In recent years, through the organization and implementation of 
undergraduate teaching work level evaluation, establishing undergraduate teaching 
quality report release system, the implementation of a package of top-notch, excellent 
talents cultivating programs and other initiatives, the government has demonstrated its 
concerns and attention for enhancing the quality of undergraduate talents cultivating. 
It’s no doubt that these initiatives are very important, however, the initiatives of 
talents cultivating model reform and innovation that every institute take based on their 
own conditions are the fundamental elements to improve the quality of undergraduate 
talents cultivating. 
China’s current undergraduate cultivating model is in transition from the 
traditional type to the new one. It says that, there are other hills whose stones are good 
for working jade. This paper selects 20 liberal arts colleges, five first-class research 
universities and seven public land-grant universities in America as case, making 
empirical analysis on undergraduate education objectives, undergraduate major/minor 
distribution and choice, freshman seminars, general education courses, major courses, 
and extracurricular experiences including residential colleges, undergraduate 
internships and undergraduate research, trying to draw some conclusions about the 
American undergraduate cultivating model characteristics so as to provide some 
references and inspiration for undergraduate cultivating activities in China. Through 
the analysis, we draw the following conclusions: 
First, in the current state of knowledge, information background, all-round 
development of innovative talent is the mainstream of American undergraduate 
cultivating. All types of institutions have their special talents cultivating type 
positioning, and emphasize training for citizens. On the talents cultivating 
specifications, the students should focus on the understanding and appreciation of 
different aspects of the various types of knowledge, as well as exploring ways for 
knowledge, not just a simple mastery of knowledge itself. At the same time, 
emphasizing obtains of communication skills, critical thinking and analytical skills, 
science and quantitative reasoning skills, exploring skills, creative ability, teamwork 
skills, information skills and so on. Last but not least, multicultural awareness, ethical 














Second, the major or minor in American colleges and universities are not talents 
cultivating organizing form that has physical significance, meanwhile, there is no 
unified national undergraduate course catalog that controls the major or minor setting. 
Under the premise of autonomous power in major or minor setting, the universities 
and colleges to set and adjust the majors or minors through flexible, organic 
combination of a wide range of courses, their undergraduate majors or minors setting 
displays the diversity, and focus on the creation of interdisciplinary majors or minors. 
Additionally, students can also design personal major with the help of mentors to meet 
their special interest in learning or individual needs. Meanwhile, in order to meet the 
students' various needs, colleges and universities actively explore various channels, 
implement diverse, flexible major or minor choice program. 
Third, emphasizing the freshman transition education, breaking the traditional 
freshmen education routes, through the construction of freshmen seminars to help 
students achieve fundamentally transition from high school to college life including 
adapting to the life transition and academic transition. Today, America's freshman 
seminar contains orientation seminar and academic seminar modes, the value of 
freshmen seminars is also reflected in the multiple relationships between students, 
teachers, academics, for students, freshmen seminar can help them realize the 
academic life transition, and to stimulate interest in learning, for teachers, freshmen 
seminar can promote the reform of teaching methods and close teacher-student 
relationship, for academics, freshmen seminar can create academic atmosphere and 
nurture the spirit of exploration and so on. 
Fourth, American undergraduate education inherited the tradition of liberal 
education, each university and college has a complete system of general education 
courses. General education and liberal education has close relations, the U.S. general 
education reform, and the emphasis on general education, all reflect the liberal 
education idea. Universities Inherited the core idea of all-round development in liberal 
education, educates students as modern civilized society citizens, provides them 
theory and independent thinking ability necessary for future social life. There are 
diverse patterns of general education courses, in which the distributional requirement 
model is the most widely used. About the division of curriculum category, not only 
considering the broad areas of knowledge covered, but also taking into account the 
progressive logic of various categories of the study and application of course content. 
Fifth, students have ample course choice space. In the total degree requirements, 













accounted for roughly one-third, respectively. In addition to the free elective mode in 
some colleges, general education courses in other colleges are mainly restrictive 
elective courses, only few courses are required courses. In the specific major courses, 
except for a few required major foundation courses, other courses are mainly 
restrictive elective courses. Coursework’s flexibility gives students a lot of options, 
enable students to meet course requirements under the course amount requirement, 
and take into account their interest in learning. 
Sixth, the American colleges and universities emphasize combining classroom 
curricular and extracurricular learning experience, and strive to improve the role of 
extracurricular experience program in the quality improving of undergraduate talents 
cultivating. Among them, the residential college is a highly organized system, not 
only to provide an intimate learning environment outside the laboratory and 
classroom, but also to serve the student's academic growth through a variety of 
resources arrangement; Undergraduate internships provide students with opportunities 
to apply their knowledge obtained in class to workplace and to develop career paths, 
but in practice faces a legal plight in interns’ legitimate rights and interests safeguard; 
Undergraduate research enhances students’ creative ability, the sense of innovation 
and the spirit of innovation in the full research process. The establishment of 
outstanding undergraduate research system is an integrated system involving several 
aspects need to co-ordinate planning. 
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